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There are many students from urban and rural areas who 
enter into our secondary schools with only a limited number 
of academic competencies and very little motivation. To 
instruct them successfully can be a difficult task for many 
regular academic teachers who teach these disadvantaged 
students. The majority of academic teachers feel for the 
most part that they do not have the knowle~ge or the skills 
to instruct the disadvantaged learner who has been 
mainstreamed into their program <Clark and Starr, 1986, p. 
336). Fortunately, these students frequently have much 
more potential than meets the eye. They deserve the same 
education as regular students are given, but it should be 
in a more individualized form (Clark and Starr, 1986, p. 
336 >. 
Disadvantaged students represent a non-uniform 
possess a variety of different population of learners who 
learning styles. Just as every teacher has a teaching 
style, 
cannot 
so do students have learning styles. 
learn at the same rate or through 
Everyone 
the same 
instructional techniques. The characteristics, abilities, 
interests, learning styles, and the needs of each student 
must be taken into consideration when planning classroom 
instruction. 
2 
The methods academic teachers use to present program 
information to disadvantaged learners can make the 
difference between success and failure. One instructional 
technique will not meet the unique needs of every 
disadvantaged learner enrolled in a regular academic 
program. 
to meet 
Therefore, many techniques should be implemented 
the individual differences of the Education for 
Employment <EFE> students who have been mainstreamed into 
regular academic programs <Sarl<ees and Scott, 1986, p. 
30 1 > • 
The focus of this project is to study what 
instructional styles are used to teach the disadvantaged 
learner in regular classroom settings. The success of the 
disadvantaged student who has been mainstreamed into 
regular academic programs will depend solely on changes 
made in the elements of the teaching-learning process, such 
as classroom management techniques, blending of teaching 
techniques to match the .learning styles of students, and 
the appropriate use of instructional materials <EFE 
Handbook, 1979, p. 2-4). 
STATEMENT OF THE PROBLEM 
The problem of this study was to determine how regular 
classroom teachers modify their instructional methods/ 
techniques for Education for Employment students integrated 
into regular academic programs at Smithfield High School. 
3 
RESEARCH GOALS 
The research goals of this study were to determine: 
( 1 ) 






determine curriculum modifications 
High School teachers who instruct 
the academic performance of the 
Employment student? 
To what extent are the 
teachers matching their 
the preferred learning 
for Employment student? 
Smithfield High School 
instructional styles with 
styles of the Education 
and, 
'what methods of 
School teachers 
instruction do Smithfield High 
utilize to modify their 
curriculum to meet 
Employment student 
the needs of the Education for 
in a regular academic program? 
BACKGROUND AND SIGNIFICANCE OF THE STUDY 
Disadvantaged students usually have been unable to 
succeed and have little interest in the typical school 
environment. For the most part, these students choose one 
of the following directions: 
Cl) Transfer to "special programs" such as Education 
for Employment, where they learn to develop 
skills for entry-level occupations should the 
student leave school before graduation; 
<2> Transfer to a regular vocational program; or 
(3) Return to the regular academic program. 
As instructors we must incorporate alternative methods 
of instruction to meet the interests, needs and preferred 
learning styles of these students. These methods should 
stimulate learners' interest, motivate individuals to 
learn, and help them achieve realistic objectives. 
It has 
4 
been pointed out and discussed by some 
authorities and studies that disadvantaged students 
function much better 1n an adaptive situation. Most 
curriculum can be slowed down considerably so that the 
slowest of these students can meet all competencies as 
outlined for the class. 
Effective instruction will assist the disadvantaged 
student to recognize the importance of a pos1t1ve attitude 




Units of instruction should remain flexible and 
the individual student's strengths and 
The disadvantaged student should be provided 
instruction to promote success in satisfying individual 
needs, wants and , goals related to job preparation <EFE 
Handbook, 1979, p. 2-2 to 2-4). 
LIMITATIONS OF THE STUDY 
This study is limited to academic teachers who 
instruct Education for Employment students at Smithfield 
High School in Smithfield, Virginia. The grades are eighth 
through tenth. Al 1 of the students have been labeled 
disadvantaged either academically or economically. 
BASIC ASSUMPTIONS 
The research study is based on the assumption that the 
success of disadvantaged students who have been 
5 
mainstreamed into regular academic programs will depend on 
how well teaching styles correlate with the preferred 
learning styles. This is not to say that the regular 
classroom teacher must lower his/her program standards to 
integrate disadvantaged students successfully, but rather 
the need to exercise flexibility in planning and 
implementing instruction. 
Another assumption is that all instructional methods 
or techniques are carefully screened before being selected 
or revised. The characteristics of the instructional 
methods or techniques should be compared with the abilities 
of each disadvantaged learner who is being taught in the 
regular classroom. 
PROCEDURES FOR COLLECTING DATA 
Research data was collected from teachers who instruct 
Education for Employment students at Smithfield High School 
in Smithfield, Virginia. 
• the use of a survey. 
The data was collected through 
The respondents answered questions 
concerning what instructional methods/techniques they 
utilize when instructing Education for Employment students 
in a regular classroom setting. 
complete overview of the 
methods/techniques used 1n 
Smithfield High School. 
a 






DEFINITION OF TERMS 
The following terms are used throughout the study. 
They are listed to give the reader an understanding of this 
project: 
(1) Curriculum modification - "The tailoring of all 
the experiences and activities encountered in 
pursuit of occupational preparation under the 
direction of a school to meet the unique needs of 
the individual student" <Sarkees and Scott, 1986, 
p. 250). 
(2) Disadvantaged student - "Individuals Cother than 
handicapped individuals> who have economic or 
academic disadvantages and who require special 
services and assistance in order to succeed in 
Vocational Education Programs. The term includes 
individuals who are members of economically 
disadvantaged families, migrants, incarcerated, 
individuals who are dropouts from, or who are 
identified as potential dropouts from secondary 
school" <P.L. 98-524, Sarkees and Scott, 1986, p. 
2) . 
(3) Learning styles inventories "Instruments that 
indicate the ways in which individuals learn 
best, the qualities that are important to people 
in interacting with others, and the kinds of 
thinking patterns learners use in solving 
problems and making decisions" <Sarkees and 
Scott, 1986, p. 250). 
<4> Mainstreamed - "The inclusion of special needs 
learners in regular education classes with as 
much extra help from professional specialists as 
each learner requires" <Sarkees and Scott, 1986, 
p. 2). 
(5) Modifications - "The act of altering or changing 
some process or object to make it more 





deals with the problem of how regular 
teachers modify their instructional 
methods/techniques for Education for Employment students 
integrated into their regular academic programs at 
Smithfield High School. The success of the Education for 
Employment student will depend on how well teachers meet 
the needs of these students. By providing a variety of 
instructional methods to present program information as 
well as correlating these methods with the student's 
preferred learning style, 
between success and failure. 
one can make the difference 
CHAPTER II 
REVIEW OF THE LITERATURE 
The problem of this study was to determine how regular 
classroom teachers modify their instructional techniques 
for Education for Employment students integrated into 
regular academic programs at Smithfield High School. 
The literature reviewed contains the following 
sections: (1) Education for Employment Program at 
Smithfield High School, (2) curriculum modification, and 
(3) matching teaching styles with learning styles. 
EDUCATION FOR EMPLOYMENT PROGRAM AT SMITHFIELD HIGH SCHOOL 
The Education for Employment program at Smithfield 
High School is designed for special needs students who are 
potential school leavers. Students often experience 
problems because of lack of interest in school, have poor 
attendance, poor grades or have poor behavior. Education 
for Employment will assist these students by preparing them 
for successful employment, further vocational training and 
hopefully motivate them to ultimately pursue a high school 
diploma. 
Education for Employment is also designed to provide a 
practical way for special needs students to learn skills 
while attending school. Instruction includes: goal 
setting, interpreting values, occupational preparation and 
8 
9 
human relations. Emphasis is placed upon obtaining skills 
and knowledge necessary for successful entry into the world 
of work. 
The goals of the Education for Employment program are 
to enable the student to choose one of the following 
directions: 
<A> To develop skills for entry-level occupations ...u_ 
the student leaves high school before graduation, 
<B> To prepare for transfer to a regular vocational 
program, or 
<C> To return to the regular academic program <EFE 
Handbook, 1979, p. 2-1 to 2-2). 
The major objectives of the EFE program are to provide 
the opportunity for students to: 
{1) develop minimum skills to enter the work force or 
enroll in another vocational program, 
(2) develop an understanding of different occupations 
in the world of work, 







the social and 
become productive 
(4) develop an awareness of and acquire knowledge 
needed for gainful employment or for advancement 
on the job, and 
{5) develop a positive attitude toward work and 
school <Handbook, 1979, p. 2-2). 
The Education for Employment courses are electives 
offered to students experiencing difficulty mastering 
eighth and ninth grade required subjects. Students 
desiring to enroll in Education for Employment should have 
1 0 
an interest in seeking part-time employme'r1t or a desire to 
get a job immediately upon leaving school. 
Students entering the Education for Employment program 
must be disadvantaged as defined in the Federal Register 
# 191 VO 1 . 42. To be classified as disadvantaged a student 
must meet at least two of the following criteria: 
<1> personality, home or emotional problems, 
<2> members of families with low income, 
have 
(3) low or under achiever, 
<4> behind one or more grades, 
(5) disinterested in school--irregular attendance, 
<6> lack of personal goals, and 
(7) normal or above in potential ability but below in 
achievement <Handbook, 1979, p. 2-9 to 2-10). 
CURRICULUM MODIFICATION 
Teachers on the secondary level cannot be expected to 
the right antidote for all of the academic 
deficiencies of a disadvantaged student. Nor should they 
be expected to redesign completely their curriculum for a 
selective number of students. 
Sarkees and Scott (1986, p. 251) take a strong stand 
with their following statement. 
standards for those students, 
flexibility in planning and 
"Rather than lower program 
teachers need to exercise 
implementing instruction." 
However, "many modifications can be made to ensure that the 
1 1 
same quality education as now received by regular students" 
is received by the disadvantaged (Warger, Aldinger and 
Okun, 1983, p. 22). 
Sarkees and Scott (1986, p. 249> define curriculum 
modification as: 
the tailoring of all the experiences and 
activities in pursuit of occupational preparation 
under the direction of a school to meet the 
unique needs of the individual student. 
Again curriculum modification should be flexible, developed 
in sequence, given in smaller parts, and individualized 
when appropriate. 
A common problem for most teachers on the secondary 
level is that they rely too heavily on lectures and written 
materials to convey knowledge. One way of adapting the 
curriculum to meet the needs of a disadvantaged student in 
a regular classroom setting, says Warger, Aldinger and Okun 
(1983, p. 22>, is to: 
<t> 9elect appropriate material9, 
<2> adapt materials already in use, and 
(3) modify instructional 
the learner's needs. 
Sarkees and Scott (1986, p. 
criteria, but also add to the 
procedures to accommodate 
249) agree with the above 
list, "the adoption of 
realistic goals, identifying student learning styles, as 
well as establishing teaching styles." 
1 2 
Selecting Appropriate Materials 
Warger, Aldinger and Okun (1983, p. 22> suggest that: 
when selecting appropriate teaching materials, 
the teacher should analyze materials in terms of 
the student learner's need, the readability level 
of the material to be learned, and the preferred 
learning style of the disadvantaged student. 
Most regular students are capable of using visual, auditory 
and kinesthetic modalities; however, a disadvantaged 
student may be limited in at least one of the sensory 
modalities. It is up to the teacher to ensure that the 
basic or critical concepts are taught, keeping in mind the 
preferred learning styles of his/her students. 
The teacher needs to assess the interest of her 
students when selecting appropriate teaching materials. 
Teachers need to match information about the learner such 
as age, sex, likes and dislikes, with their topics of 
instruction. Often, this is a deciding factor in 
motivating a disadvantaged student. Warger, Aldinger and 
Okun <1983, p. 23-24) recommends, "using high interest-low 
vocabulary materials aimed at secondary students with low 
reading skills, not elementary-level textbooks." 
Adapting Instructional Materials 
Teachers are often faced with having to use materials 
that are too difficult for the disadvantaged learner. 
Warger, Aldinger and Okun <1983, p. 24) suggest: 
breaking down the assignment into smaller parts 
as well as using visual aids, filmstrips, to 
supplement and reduce the amount of content 




Regular teachers may find that classroom instruction 
must be varied in order to meet the disadvantaged learner's 
need. Using a variety of different types of instructional 
materials is often critical to the success of disadvantaged 
learners enrolled in academic programs. These materials, 




careful analysis before 
The characteristics 
compared with the 
learner who will be using them. 
being selected or 
of the materials 
abilities of each 
Wang (1981, p. 28) also agrees with Sarkees and Scott, 
but adds, "these practices can be incorporated through use 
of a structured curriculum and the use of an effective 
classroom management system." 
Garton (1984, p. 92) suggests: 
stimulating activities to heighten 
involvement and interest, but the same 
activities can be found in most teacher 
books or in books of ideas for use 





For example, Bergeson and Miller <Garton, 1984, p. 92) base 
their selection of activities on four basic assumptions: 
( 1 ) Learning activities are more likely 
meaningful for disadvantaged students 
activities enable students to become 







(2) Learning experiences should be related to the 
student's own experiences and culture. 
<3> Learning activities will generate more motivation 
and enthusiasm for the students when the students 
help to plan and carry out the activity. 
(4) Learning activities are more meaningful when 
teacher and students know each other well. 
Instruction based on these assumptions will help provide 
equal learning conditions for all students, not just the 
disadvantaged. 
MATCHING LEARNING STYLES AND TEACHING STYLES 
Sarkees and Scott <1986, p. 266) have defined learning 
styles as: 
an individual's most efficient and effective 
method of learning. It includes how an 
individual works on a task and incorporates both 
the procedures and behaviors involved. 
Thomas <1984, p. 11> adds: "not only do students vary 
in ability to learn, students often vary in their rate of 
learning even when they are of similar ability." 
Thomas<1984, p. 11) agrees with Sarkees and Scott's 
definition, but states, "many students do not learn equally 
well from all types of learning experiences; they differ in 
what has been termed "learning style." 
Madeline Hunter <mimeographed, 
recognized educator, documents: 
1980), a nationally 
the primary purpose of understanding learning 
styles is not to prescribe a way of teaching, but 
to increase the input potential of all teach~ng, 
so that many learning styles are accommodated and 
enhanced with the result that each student's 
repertoire of learning strategies continues to 
expand. 
Thomas (1984, p. 11) concludes: 
Simply put, teachers cannot teach high ability 
students using the same strategies they use to 
teach low ability students if they wish to be 
effective with all learners. 
15 
"By using a variety of instructional methods, teachers 
can accommoda~e the styles, rates and abilities of all 
learners in any classroom" <Sarkees and Scott, 1986, p. 
295 >. The works of Dunn and Dunn (1974), Gregore <1979>, 
Hunt (1971>, McCarthy <1980) and Hanson, Silver and Strong 
(1982> suggest that some specific teaching methods are more 
effective with some students and groups than with others. 
Teachers have a right to have those strategies made 
available to them. Dunn and Dunn (1979) have suggested 
that there are eighteen different elements that make up all 
of the possible learning styles; these elements can be 
categorized into one of the following headings: (1) 
( 2 ) emotional elements, ( 3 ) environmental elements, 
sociological elements, and (4) physical elements <Hanson, 
Silver and Strong, 1982, p. 6). 
Cornett < 1 9 8 3 , p . 1 3 > says, "Teachers can influence 
style changes in students by modeling many styles 
themselves." 
Some of the factors pertinent to student learning 
style include: 
(1) Where does the student learn best 
classroom, laboratory, on the job)? 
<e.g., 
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<2> Where does the student 
comfortable? 
appear to be most 
<3> Does the student appear to work better alone, in 
a team arrangement, in a small group, or in a 
large group? 
<4> What specific learning condition<s> does/do the 
student seem to require in order to succeed 
<e.g., lighting, noise level, ventilation)? 
<S> Does the student feel more comfortable in a 
formal or informal teaching situation? 
<6> Does the student appear to learn easiest when 
provided with printed materials (e.g., textbooks, 
workbooks, handouts, checklists)? 
<7> Does the student appear to learn easiest when 
provided with audiovisual materials (e.g., 
filmstrips, videotapes, films>? 
(8) Does the student appear to learn easiest when 
provided with auditory aids (e.g., verbal 
directions, lectures, cassettes)? 
( 9) Does the 
provided 
diagrams, 
student appear to learn easiest when 
with visual materials (e.g., charts, 
illustrations)? 
(10) Does the student appear to learn easiest when 
provided with hands-on activities (e.g., 
laboratory activities, modeling activities)? 
(11) Does the student feel more comfortable actively 
participating in the class or observing silently? 
(12) Does the student feel 
highly structured or 
environment? 
more comfortable in a 
a flexible learning 
(13) Which method does the student prefer to use in 
responding to questions and/or assignments (e.g., 
oral, written, typed, taped)? 
< 1 4 > Does the student feel more comfortable in a 
formal or casual learning environment? 
< 1 5) Does the student have an outgoing or an 
introverted personality? How does this affect 
his/her learning style? 
< 1 6 > How is the attention span 
distractible, attentive)? 
his/her learning style? 
17 
of the student (e.g., 
How does this affect 
(17) Does the student work better under pressure or in 
a situation with few pressures? 
<18) Does the student work better at an individualized 
pace or at a predetermined rate? 
(19) How much attention, praise and/or reinforcement 
does the student require? 
Teaching Styles 
In order to identify appropriate teaching methods/ 
techniques to meet the needs of Education for Employment 
students, teachers must analyze the teaching style or 
styles they use frequently. Hanson, Silver and Strong 
(1986, p. 53) define and explain style as: 
A complex set ot preferred behaviors. It 
includes a teacher's way of speaking, methods of 
classroom organization, techniques for handling 
conflict, and the pace and rhythm of his or her 
progress through content areas. 
They further define teaching style as: 
something that grows organically out of years of 
experience and reflects the teacher's personal 
history, memories of lessons won and lost, and 
individual value system. 
Hanson, Silver and Strong conclude that teaching styles are 
"nothing less than a way of seeing and making judgments 
about the world of the classroom." 
Kok, Jernigan and Hull (Sarkees and Scott, 1984, p. 
275) suggested methods of teaching through the following 
learning channels in Table 1. 
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TABLE 
METHODS OF TEACHING THROUGH THE FOLLOWING LEARNING CHANNELS 
AUDITORY LEARNERS 



















oral questions and answers 
round robin 
VISUAL LEARNERS 
































TABLE 1 (continued) 
METHODS OF TEACHING THROUGH THE FOLLOWING LEARNING CHANNELS 
KINESTHETIC LEARNERS 











































As shown in the literature reviewed, extensive research 
and documentation have been analyzed in determining how 
regular 
techniques 
classroom teachers modify 
for Education for Employ~ent 
their instructional 
students integrated 
learning into regular academic programs, as well as on 
styles and teaching styles in attempting to show their 
relationship to classroom practice. 
"As 
The instructional methods and practices that teachers 
and support personnel use to present program 
information to EFE disadvantaged (special needs) 
learners are viewed by the institution as practical and 
effective techniques that will help identify learning 
problems and avoid them, match students and course of 
study, reduce dropout rates, and improve students' 
over a 11 performance <Taylor, 1976, page ix) . 
Sarkees and Scott (1986, p. 267) state that: 
One of the keys to successful educational planning 
for disadvantaged students is to and instruction 
build on their 
focusing on their 
abilities and strengths rather than 
limitations and weaknesses. 
educators, our challenge is to draw classroom 
implications from all available sources in order to help 
students become better learners" <Cornett, 1983, p. 8). 
CHAPTER I I I 
METHODS AND PROCEDURES 
A discussion of the design and procedures used for 
collection and treatment of the data 
chapter under the following headings: 
1s contained in this 
<1> population, (2) 
instrument, (3) data collection, (4) data analysis, and (5) 
summary. 
POPULATION 
In order to determine how regular classroom teachers 
modify their 
Employment 
instructional methods for Education for 
students integrated into regular academic 
programs at Smithfield High School in Smithfield Virginia, 
a 31-item survey was administered to a total population of 
28 teachers. 
The survey <Appendix A> provided data in answering the 
research goals: 




determine curriculum modifications 
High School teachers who instruct 
the academic performance of the 
Employment student? 
(2) To what extent are the Smithfield High School 
teachers matching their instructional styles with 
the preferred learning styles of the Education 
for Employment student? and 
(3) What methods of instruction do Smithfield High 
School teachers utilize to modify their 
curriculum to meet the needs of the Education for 




The survey form, adopted from a model (Sarkees and 
Scott, 1984, p. 302-302), was selected for several reasons: 
"It is easy to fill out, takes little time, keeps the 
respondent on the subject, is relatively objective, and is 
fairly easy to tabulate and analyze" <Best, 1970, p. 162>. 
The type of survey-used is the restricted form which calls 
for a check response on the part of the respondent <Best, 
1970). 
The instructions to the survey requested that the 
teacher rank their responses in order of importance in 
determining instructional methods/techniques used most by 
regular teachers who instruct Education for Employment 
students. 
The five rankings were described as follows: 
(1) Always occurs - happens constantly; all the 1 time 
<2> Often occurs - many times, frequently 
(3) Seldom occurs - rarely, infrequently 
(4) Never occurs - at no time, in no degree 
<S> Non-applicable - does not apply at all 
Thirty-one questions were to be answered by the 




Category Weighted Value 
Always occurs 5 
Often occurs 4 
Seldom occurs 3 
Never occurs 2 
Non-applicable 
This method of weighted value can be identified as the 
Likert type scale which consists of collecting a number of 
statements about a subject. 
The correctness of the statement is not important if 
they express opinions held by a substantial number of 
people. It is important that they express definite 
favorable or unfavorableness to a particular point of 
view <Best, 1970, p. 215>. 
Therefore a composite judgment of the importance of 
items was determined by the weighted totals for all the 
respondents. Best (1970, p. 215) points out, "it should be 
remembered that when items are ranked in order, the 
difference between ranked items may not be equal." 
DATA SELECTION 
The survey used was completed by only those selected 
teachers who instruct Education for Employment students in 
regular academic classes. 
Each of the 28 selected teachers <see Appendix B> 
received an introductory letter <Appendix C> explaining the 
research project. Attached to the letter was a four-page 
survey with instructions to be completed and returned to 
24 
the researcher's mail box located in the main office at 
Smithfield High School. 
DATA COLLECTION 
In order to determine a variety of instructional 
methods/techniques regular teachers use in teaching the 
Education for Employment student integrated into regular 
classes, a sufficient number of surveys needed to be 
returned. A follow-up letter (Appendix D> was mailed out 
to the teachers who had not responded by the given date. 
DATA PROCESSING AND ANALYSIS 
The survey responses were sorted manually by the 
researcher. The mean for each item was calculated and 
recorded according to the surveyed teachers' responses. 
The items were also categorized into three problem areas: 
(1) factors determining curriculum modifications, <2> match 
instructional styles with learning styles, and (3) methods 
of instruction. The items were grouped according to the 
usage of the techniques used. 
SUMMARY 
Chapter III discussed the design and procedures used 
for collection and treatment of this study. After the 
population had been chosen, each of the teachers was asked 
to complete a four-page survey relevant to the research 
study. The teachers who responded 
represented a usable return. Chapter 
25 
to the survey 
IV describes the 
findings and analyzes the statistical data. 
CHAPTER IV 
FINDINGS 
Chapter IV presents the results of the data collected 
in the study of instructional methods used by regular 
teachers who instruct Education for Employment students at 
Smithfield High School. The problem of the study was to 
determine how classroom teachers 





Employment students integrated 
programs at Smithfield High School. 
this study were to determine: 
into regular academic 
The research goals of 
( 1 ) 
( 2 ) 







determine curriculum modifications 
High School teachers who instruct 
the academic performance of the 
Employment student? 
To what extent are the 
teachers matching their 
the preferred learning 
for Employment student? 
Smithfield High School 
instructional styles with 
styles of the Education 
and, 
What methods of 
School teachers 
curriculum to meet 
Employment student 
instruction do Smithfield High 
utilize to modify their 
the needs of the Education for 
in a regular academic program? 
information was divided into three different 
The first section of information, Part I, dealt 
with instructional methods/practices used to teach EFE 
students in regular classes. The second section of 
information, Part I I , dealt with factors taken into 
consideration when determining curriculum modification. 
26 
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Part III) dealt· with the prpfessional development of the 
teachers surveyed. 
The survey used for this study was sent to 28 teachers 
at Smithfield High School, Smithfield, Virginia. All 
teachers instructed EFE students. After the 
questionnaires were sent out and two follow-up 
questionnaires mailed, a cut-off date was established. 
This date was June 10, 1988. Twenty-five questionnaires, 
or 89 percent, were returned. An analysis of this data may 


































When the 25 questionnaires were received, each was 
coded with a number and keypunched. This was done so that 
a computer could be used to assist in the statistical 
tabulation of the responses. 
28 
The collected data was processed using the program 
Lotus 1-2-3. 
following: 
This program was used to determine the 
the number of subjects responding to the survey 
question; 
responding; 
the percent of the total of the subjects 
the number of subjects responding to the 
following semantic differential, always occurs, often 
occurs, seldom occurs, never occurs, and non-applicable; 
the percent of subjects responding to each of the previous 
responses; and the responses of the subjects. After the 
data was collected and processed, the statistical 
tabulation of each item was examined. 
INSTRUCTIONAL METHODS/PRACTICES USED TO TEACH 
EFE STUDENTS IN REGULAR CLASSES 
After the data was processed, an overall response 
toward each statement was gathered from the respondents on 







for examination and 
section dealt with 
determining the significance of the responses to each 
question. The key concern was to become aware of the 
tabulations and responses of each question. The responses 
for all 31 questions indicated that academic teachers used 
a variety of instructional methods or practices when 
instructing EFE students in regular academic classes at 
Smithfield High School. 
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Table 3 provides specific responses and statistical 
tabulations of each question in Part I • These questions 
referred to instructional methods/practices used to 
instruct EFE students 
Smithfield High School. 
in regular academic programs at 
Question one: Do you treat each learner with the same 
degree of fairness? Twenty teachers or 80 percent answered 
with the response of "always," and five teachers or 20 
percent answered "often." 
Question two: Do you introduce learners completely to 
your classroom and laboratory procedures and expectations? 
Eighteen teachers or 72 percent replied "always," and six 
teachers or 24 percent said "often." 
replied "seldom·." 
Question 3: Do you encourage 
sense of responsibility and pride in 
One or four percent 
learners to develop a 
themselves and their 
work? This received a response of "always" by 16 or 64 
percent of the teachers, 
responded "often." 
and nine teachers or 36 percent 
Question four: Does the teacher deliver instruction 
and assignments in a non-threatening manner? Ten teachers 
or 40 percent responded "always" and 15 teachers or 60 
percent said "often." 
Question five: Do you check to make sure that all 
learners are productively involved in classroom and 
laboratory activities? Ten respondents or 40 percent 




INSTRUCTIONAL METHODS USED TO TEACH 






PART I - INSTRUCTIONAL METHODS OR PRACTICES 
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Do you treat each learner with the same degree of 
fairness? 
20 80% always 
5 20% often 
0 0% seldom 
0 0% never 






















Do you encourage learners 












to develop a sense of 






Question 4. Do you deliver instruction and assignments in a non-
threatening manner? 
1 0 40% always 
15 60% often 
0 0% seldom 
0 0% never 










Do you check to make 
productively involved in 
activities? 
sure that all learners are 
























flexible pacing of instruction and 











Question 7. Do you provide frequent feedback to learners 
concerning their work and progress? 









































Question 9. Do you provide instruction at the appropriate level 
















Question 10. Do you present the information in small, distinct 
















Question 11. Do you attempt to maintain learner interest by 
matching instructional techniques to the identified 









































Question 13. Do you incorporate appropriate role models for 
learners <especially handicapped, disadvantaged, and 
limited English-speaking students)? 
4 16% always 
6 24% often 
7 28% seldom 
0 0% never 
7 28% n/a 
Question 14. Do you incorporate necessary resource personnel into 
your instructional plans (e.g., interpreters, 
volunteers, bilingual tutors)? 
1 4% always 
3 12% often 
4 16% seldom 
1 4% never 
16 64% n/a 
Question 15. Do you make appropriate substitutions in assignments 
to meet learner needs and strengths <e.g., 
















Question 16. Do you allow each learner enough time to finish an 
























Question 17. Do you make certain that the learner has mastered 
one step in a process before proceeding to the next 
step? 
6 24% always 
17 68% often 
1 4% seldom 
0 0% nev~r 
0 0% n/a 
Question 18. Do you provide learners and support personnel with 
course syllabus and/or outlines of planned 
instructional content and activities at the 
beginning of instruction? 
7 28% always 
6 24% often 
5 20% seldom 
4 16% never 
2 8% n/a 
----------------------------------------------------------------
Question 19. Do you provide a variety of aids when assigning 
reading material <e.g., provide enough time for 
silent reading assignments, high-interest low-
vocabulary reading materials, reading simultaneously 
with a taped version, listening to teacher/peer/ 
tutor/volunteer/resource person read aloud, 
listening to a paraphrased version of the material 
and following with charts, printed material or 
diagram)? 
2 8% always 
·11 44% often 
5 20% seldom 
1 4% never 
6 24% n/a 
Number of 
Teachers 





Question 20. Do you organize instruction into self-contained 
















Question 21. Do you provide for in-class remediation (spend small 
amounts of time with individual students addressing 
problem areas requiring remediation when students 

















Question 22. Do you design assignments to be completed outside 
the classroom/laboratory so they provide the 
necessary remedial help <e.g., community activity 
associated with a vocational student organization 
project, shadowing a worker on the job, involving 
parents in the remediation and reinforcement 
process)? 
2 8% always 
6 24% often 
1 1 44% seldom 
2 8% never 
4 16% n/a 
Number of 
Teachers 





Question 23. Do you encourage all learners, especially special 
needs learners, to become actively involved in 
vocational student organization activities 
(leadership development, interpersonal relationship 
skills, self-conc~pt)? 
6 24% always 
7 28% often 
6 24% seldom 
0 0% never 
6 24% n/a 
~7 
replied "always," 14 or 56 percent replied "often," and one 
or four percent stated "seldom." 
Question six: Do you provide flexible pacing of 
instruction and assignments to meet the needs of individual 
learners? Five teachers or 20 percent responded "always," 
19 or 76 percent responded "often," and one or four percent 
said "seldom." 
Question seven: Do you provide frequent feedback to 
learners concerning their work and progress? Thirteen or 
52 percent said "always," and 
"often." 
12 or 48 percent said 
Question eight: Do you utilize positive reinforcement 
at all times? Nine or 36 percent answered "always," 14 or 




Do you provide 
of each learner? 
instruction at the 
Four or 16 percent 
replied "always," 21 or 84 percent said "often." 
Question 10: Do you present the information in 
small, distinct steps at the appropriate pace for each 
student? Eight or 32 percent responded "always," and 17 or 
68 percent said "often." 
Question 11: Do you attempt to maintain learner 
interest by matching instructional techniques to the 
identified learning style(s) of students? Three or 12 
38 
percent replied "always," 18 or 72 percent said "often," 
and four or 16 percent said "seldom." 
Question 12: Do you involve other personnel in a 
team approach to teaching? One or four percent stated 
"always," five or 20 percent said "often," 13 or 52 percent 
replied "seldom," two or eight percent replied "never," 
and four or 16 percent replied "n/a." 
Question 13: Do you incorporate appropriate role 
models for learners (especially handicapped, 
disadvantaged, and limited English-speaking students)? 
Four or 16 percent responded "always," six or 24 percent 
replied "often," seven or 28 percent said "seldom," and 
seven or 28 percent replied "n/a." 
Question 14: Do you incorporate necessary resource 
personnel into your instructional plans <e.g.' 
interpreters, volunteers, bilingual tutors)? One or four 
percent responded "always," three or 12 percent said 
"often," four or 16 percent stated "seldom," one or four 
percent said" never," and 16 or 64 percent replied "n/a." 
Question 15: Do you make appropriate substitutions in 
assignments to meet learner needs and strengths (e.g .• 
=s:..:u;;.:b=-s::...::t:..:i:...t=-u=.:t:..:e;:._a=-..,.P:;.;r:...0:...1,j:..:e:;.;c:...:.t__;f:....;o::;.;:.r_...;a;;;.__w:..:r-'1=-· ..;;.t:..:t:..:e;;.;;n;.;;.___;r:....;e=-p""'-o;...;;r"'"t;;..a..> -'-? Three or 1 2 
percent replied "always," 12 or 48 percent said "often," 
seven or 28 percent stated "seldom," and two or eight 
percent replied "never." 
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Question 16: Do you allow each leaner enough time to 
finish an assignment with accuracy? Eleven or 44 percent 
said "always," and 13 or 52 percent said "often." 
Question 17: Do you make certain that the learner has 
mastered one step in a process before proceeding to the 
next step? Six or 24 percent responded "always," 17 or 68 
percent responded "often," and one or four percent said 
"seldom." 
Question 18: Do you provide learners and support 
personnel with course syllabus and/or outlines of planned 
instructional content and activities at the beginning of 
instruction? Seven or 28 percent stated "always," six or 
24 percent said "often," five or 20 percent replied 
"seldom," four or 16 percent said "never," and two or eight 
percent replied "n/a." 
Question 19: Do you provide a variety of aids when 
assigning reading material <e.g .• provide enough time for. 
silent reading assignments, high-interest low-vocabulary 
reading materials, reading simultaneously with a taped 
version, listening to teacher/peer/tutor/volunteer/ 
resource person read aloud, listening to a paraphrased 
version of the material and following with charts, printed 
material or diagram)? Two or eight percent stated 
"always," 1 1 or 44 percent replied "often," five or 20 
percent responded "seldom," one or four percent replied 
"never," and six or 24 percent stated "n/a." 
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Do you organize instruction into self-Question 20: 
contained units, modules, mini-courses? One or four 
percent replied "always," 15 or 60 percent replied "often," 
four or 16 percent said ·"seldom," four or 16 percent said 
"never," and one or four percent replied "n/a." 
Question 21: Do you provide for in-class remediation 
<spend small amounts of time with individual students 
addressing problem areas requiring remediation when 
students are working on small-group or laboratory 
activities>? Three or 12 percent said "always," 16 or 64 
percent said "often," five or 20 percent replied "seldom," 
and one or four percent said "n/a." 
Question 22: Do you design assignments to be 
completed outside the classroom/laboratory so they provide 
the necessary remedial help <e.g., community activity 
associated with a vocational student organization project, 
shadowing a worker on the job, involving parents in the 
remediation and reinforcement process)? Two or eight 
percent replied "always,", six or 24 percent said "often," 
11 or 44 percent said "seldom," two or eight percent 
replied "never," and four or 16 percent said "n/a." 
Question 23: Do you encourage all learners, 
especially special needs learners, to become actively 
involved in vocational student organization activities 
(leadership development, interpersonal relationship skills, 
self-concept)? Six or 24 percent replied "always," seven 
41 
or 28 percent said "often," six or 24 percent stated 
"seldom," and six or 24 percent replied "n/a." 
Table 4 provides specific responses and statistical 
tabulations of each question 
factors taken 
in Part II. These questions 
dealt with into consideration when 
determining curriculum modification for students in regular 
academic programs at Smithfield High School. 
Question 24a: Do you take students' reading and math 
levels into consideration when determining curriculum 
modification and when instructing Education for Employment 
students? Seven or 28 percent replied "always," 12 or 48 
percent said "often," two or eight percent said "seldom," 
and two or eight percent replied "n/a." 
Question 24b: Do you take students' prior grades 
into consideration when determining curriculum modification 
and when instructing Education for Employment students? 
One or four percent responded "always," 12 or 48 percent 
replied "often," seven or 28 percent stated "seldom," two 
or eight percent said "never," and one or four percent 
replied "n/a." 
Question 24c: Do you take students' IQ test scores 
into consideration when determining curriculum modification 
and when instructing Education for Employment students? 
One or four percent replied "always," five or 20 percent 
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Do you take students' 
into consideration when 
modification and when 
Employment students? 
reading and math levels 
determining curriculum 
















Do you take students' prior grades into 
curriculum 
Education for 
consideration when determining 
modification and when instructing 
Employment students? 
1 4% always 
1 2 48% often 
7 28% seldom 
2 8% never 
1 4% n/a 
----------------------------------------------------------------
Question 24c. Do you take students' IQ test scores into 
consideration when determining curriculum 
























Question 24d. Do you take students' standardized test scores 
into consideration when determining curriculum 
modification and when instructing Education for 
Employment students? 
1 4% always 
8 32% often 
5 20% seldom 
8 32% never 
1 4% n/a 
Question 24e. Do you take students' interest in subject matter 
into consideration when determining curr.iculum 
modification and when instructing Education for 
Employment students? 
7 28% always 
1 1 44% often 
5 20% seldom 
0 0% never 
0 0% n/a 
Quest.ion 24f. Do you take availability of resources into 
consideration when determining curriculum 

















Question 24g. Do you take your knowledge and interest in subject 
into consideration when determining curriculum 
modification and when instructing Education for 
Employment students? 
14 56% always 
7 28% often 
1 4% seldom 
0 0% never 










Question 24h. Do you take objectives 
consideration when 
























Question 24i. Do you take students' students' pace of learning 
into consideration when determining curriculum 
modification and when instructing Education for 
Employment students? 
6 24% always 
14 56% often 
2 8% seldom 
0 0% never 
0 0% n/a 
Question 24j. Do you take students' preferred learning styles 
(auditory, visual, kinesthetic, psychomotor, or a 
blend of these skills> into consideration when 
determining curriculum modification and when 
instructing Education for Employment students? 
Question 24k. 
6 24% always 
1 0 40% often 
4 16% seldom 
1 4% never 
1 4% n/a 
Do you take difficulty of subject 
covered into consideration when 
curriculum modification and when 
Education for Employment students? 

























Question 241. Do you take students' absenteeism into 
Question 25a. 
consideration when determining curriculum 
modification and when instructing Education for 
Employment students? 
7 28% always 
6 24% often 
6 24% seldom 
2 8% never 
2 8% n/a 
Do you include large group interaction in your 
classroom? 
8 32% always 
15 60% often 
0 0% seldom 
0 0% never 
0 0% n/a 

















Question 25c. Do you include individualized learning packages in 
your classroom? 
2 8% always 
6 24% often 
10 40% seldom 
6 24% never 
0 0% n/a 
Number of 
Teachers 






Question 25d. Do you include computer-assisted instruction <CAI> 
in your classroom? 
0 0% always 
1 4% often 
6 24% seldom 
1 1 44% never 
4 16% n/a 
Question 25e. Do you include self-paced multimedia instructional 



































































Question 25h. Do you include practical, hands-on activities in 
your classroom? 
Question 25 i. 
Question 25j. 
8 32% always 
1 1 44% often 
5 20% seldom 
0 0% never 
0 0% n/a 
Do you include one-on-one instruction with 
students in your classroom? 
4 16% always 
14 56% often 
5 20% seldom 
0 0% never 
0 0% n/a 
Do you include acceleration activities 
independent study, assignments with 



























activities to develop problem-














Question 251. Do you include task analysis (including the 
further breakdown of available tasks into subtasks 
and elements> in your classroom? 
2 8% always 
15 60% often 
4 16% seldom 
2 8% never 
2 8% n/a 
Question 25m. Do you include flexible grouping in your 
classroom? 
0 0% always 
17 68% often 
5 20% seldom 
0 0% never 
2 8% n/a 
Question 25n. Do you include visual aids (e.g., charts, posters, 
illustrations, models, transparencies> in your 
classroom? 
9 36% always 
14 56% often 
2 8% seldom 
0 0% never 
0 0% n/a 
----------------------------------------------------------------
Question 250. Do you include audiovisual aids (movies, slides, 
filmstrips, video, radio, records> in your 
classroom? 
8 32% always 
1 1 44% often 
4 16% seldom 
0 0% never 




TABLE 4 <continued) 
Percentage of 
Teachers 
Do you include guest speakers 
1 4% 
3 12% 











Question 25q. Do you include "exposure" activities <e.g., field 


































Question 25s. Do you include demonstrations in your classroom? 
8 32% always 
14 56% often 
3 12% seldom 
0 0% never 
0 0% n/a 
----------------------------------------------------------------
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Percentage of 
Teachers 















percent replied "never," and three or 12 percent said 
"n/a." 
Question 24d: Do you take students' standardized 
test scores into consideration when determining curriculum 
modification and when instructing Education for Employment 
students? One or four percent answered "always," eight or 
32 percent replied "often," five or 20 percent said 
"seldom," eight or 32 percent said "never," and one or four 
percent replied "n/a." 
Question 24e: Do you take students' interest in 
subject matter into consideration when determining 
curriculum modification and when instructing Education for 
Employment students? 
11 or 44 percent said 
replied "seldom." 
Seven or 28 percent replied "always," 
"often," and five or 20 percent 
Question 24f: Do you take availability of resources 
into consideration when determining curriculum modification 
and when instructing Education for Employment students? 
Five or 20 percent answered "always," 15 or 60 percent 
stated "often," two or eight percent replied "seldom," and 
one or four percent replied "never." 
Question 24g: Do you take your knowledge and 
interest in the subject into consideration when determining 
curriculum modification and when instructing Education for 
Employment students? Fourteen or 56 percent replied 
"always," seven or 28 percent answered "often," and one or 
52 
four percent replied "seldom." 
Question 24h: Do you take objectives identified in 
IEP into consideration when determining curriculum 
modification and when instructing Education for Employment 
students? Five or 20 percent responded "always," four or 
16 percent replied "often," five or 20 percent stated 
"seldom," two or eight percent replied "never," and five or 
20 percent answered "n/a." 
Question 24i.: Do you take students' pace of learning 
into consideration when determining curriculum 
modification and when instructing Education for Employment 
students? Six or 24 percent replied "always," 14 o~ 56 
percent said "often," and two or eight percent responded 
"seldom." 
Question 2'4j: Do you take students' preferred 
learning styles <auditory, visual, kinesthetic, 
psychomotor, or a blend of these skills> into consideration 
when determining curriculum modification and when 
instructing Education for Employment students? Six or 24 
percent responded "always," 10 or 40 percent said "often," 
four or 16 percent replied "seldom," one or four percent 
said "hever," and one or four percent said "n/a." 
Question 24k: Do you take the diffi~ulty_of the 
subject matter to be covered into consideration when 
determining curriculum modification and when instructing 
Education for Employment students? Nine or 36 percent 
53 
replied "always," 11 or 44 percent responded "often," two 
or eight percent answered 
percent replied "n/a." 
"seldom," and on~ or four 
Question 241: Do you take students' absenteeism into 
consideration when determining curriculum modification and 
when instructing Education for Employment students? Seven 
or 28 percent answered "always," six or 24 percent said 
"often," six or 24 percent replied "seldom," two or eight 
percent said "never," and two or eight percent answered 
"n/a." 
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in your classroom? Eight or 32 percent replied "always," 
and 15 or 60 percent replied "often." 
Question 25b: Do you include small group interaction 
in your classroom? Four or 16 percent responded "always," 
16 or 64 percent answered "often," and four or 16 percent 
replied "seldom." 
Question 25c: Do you include individualized learning 
packages in your classroom? Two or eight percent stated 
"always, " six or 24 percent replied "often," 10 or 40 
percent said "seldom, " and six or 24 percent answered 
"never. .. 
Question 25d: Do you include computer-assisted 
instruction <CAI> in your classroom? One or four percent 
replied "often," six or 24 percent answered "seldom," 11 or 
54 
44 percent replied "never," and four or 16 percent stated 
"n/a." 
Question 25e: Do you include self-paced multimedia 
instructional packages <e.g., programmed learning> in your 
classroom? Two or eight percent replied "often," nine or 
36 percent replied "seldom," eight or 32 percent said 
"never," and five or 20 percent replied "n/a." 
Question 25f: Do you include peer tutoring in your 
classroom? One or four percent responded "always," eight 
or 32 percent said "often," and 
"seldom." 
15 or 60 percent said 
Question 25g: 
laboratory, home) 
Do you include projects <classroom, 
in your classroom? Four or 16 percent 
replied "always," 14 or 56 percent responded "often," five 
or 20 percent stated "seldom," and one or four percent said 
"never." 
Question 25h: Do you include practical, hands-on 
~a~c_t;;...;;.i~v~i~t;;...;;.i=e~s'-_;;;i~n;;.__,,_Y~o~u=r"----'c;;.....a..l~a_s_s_r-=o~o~m"'-? Eight or 32 percent said 
"always, 11 or 44 percent said "often," and five or 20 
percent replied "seldom." 
Question 25i: Do you include one-on-one instruction 
with students in your classroom? Four or 16 percent 
replied "always," 14 or 56 percent said "often," and 5 or 
20 percent said "seldom." 
Question 25j: Do you include acceleration activities 
<e.g., independent study, assignments with outside 
55 
resources> in your classroom? Two or eight percent said 
"always," seven or 28 percent answered "often," 14 or 56 
percent replied "seldom," and one or four percent said 
"never." 
Question 25k: Do you include activities to develop 
problem-solving abilities ( e • g • I discovery learning) in 
your classroom? Three or 12 percent replied "always," 14 
or 56 percent answered "often," and eight or 32 percent 
said "seldom." 
Question 251: Do you include task analysis <including 
the further breakdown of available tasks into subtasks and 
elements) in your classroom? Two or eight percent 
responded "always," 15 or 60 percent said "often," four or 
16 percent replied "seldom," two or eight percent answered 
"never," and two or eight percent said "n/a." 
Question 25m: Do you include flexible grouping in 
your classroom? Seventeen or 68 percent responded "often," 
five or 20 percent answered "seldom," and two or eight 
percent replied "n/a." 
Question 25n: Do you include visual aids (e.g., 
charts, posters, illustrations, models, transparencies) in 
your classroom? Nine or 36 percent replied "always," 14 or 
56 percent said "often," and two or eight percent 
responded "seldom." 
Question 250: Do you include audiovisual aids 
(movies, slides, filmstrips, video, radio, records) in your 
classroom? Eight or 32 percent responded "always," 
56 
11 or 
44 percent answered "often," four or 16 percent said 
"seldom," and one or four percent said "n/a." 
Question 25p: Do you include guest speakers in your 
classroom? One or four percent said "always," three or 12 
percent said "often," 11 or 44 percent responded "seldom," 
and nine or 36 percent replied "never." 
Question 25q: Do you include "exposure" activities 
(e.g., field trips) in your classroom? One or four percent 
replied "always," eight or 32 percent answered "seldom," 
and 15 or 60 percent answered "never." 
Question 25r: Do you include student-teacher 
contracts in your classroom? Four or 16 percent responded 
"often," six or 24 percent replied "seldom," 13 or 52 
percent said "never," and one or four percent responded 
"n/a." 
Question 25s: Do you include demonstrations in your 
classroom? Eight or 32 percent said "always," 14 or 56 
percent answered "often," and three or 
"seldom." 
12 percent replied 
Question 25t: Do you include simulation and role-
playing activities in your classroom? Two or eight percent 
replied "always," 10 or 40 percent answered "often," eight 
or 32 percent replied "seldom," three or 12 percent said 
"never," and one or four percent replied "n/a." 
Question 25u: Do you include team teaching in your 
57 
classroom? One or four·percent answered "always," two or 
eight percent said "often," seven or 28 percent replied 
"seldom," 12 or 48 percent responded "never," and two or 
eight percent said "n/a." 
Table 5 provides specific responses and statistical 
tabulations of each question in Part III. These questions 
dealt with the professional development of the teachers 
surveyed at Smithfield High School. 
Question 26: What is your sex? 
of the respondents were male, and 
female. 
Eight or 32 percent 
17 or 68 percent were 
Question 27: What is your age? One or four percent 
were 20-25, five or 20 percent were 26-30, six or 24 
percent were 31-35, five or 20 percent were 36-40, four or 
16 percent were 41-45, one or four percent were 46-50, and 
three or 12 percent were 51-55. 
Question 28: How many years of teaching experience do 
you have? One or four percent said 0-1, four or 16 
percent replied 2-5, 14 or 56 percen~ had 6-15, and six or 
24 percent had over 15. 
Question 29: What is your academic preparation? One 
or four percent had no degree, 13 or 52 percent had a 
bachelor's degree, six or 24 percent had a BS or BA plus 40 
hours, and five or 20 percent had a master's degree. 
Question 30: Have you ever taken a special needs 
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Question 29. What is your academic preparation? 
1 4% no degree 
1 3 52% bachelor's degree 
6 24% BS or BA plus 
40 hours 
5 20% master's degree 
0 0% advanced certif. 
0 0% doctorate 
Number of 
Teachers 




Question 30. Have your ever taken a special needs course in 

















percent said "yes," and 18 or 72 percent said "no." 
Question 31: Do you plan to take a special needs 
course for recertification? Four or 16 percent responded 
"yes," and 21 or 84 percent replied "no." 
SUMMARY 
Chapter IV presented the data collected in the study 
of instructional methods used by regular teachers who 
instruct EFE students at Smithfield Hjgh School. The 
information was divided into three sections. 
After the data was processed, 
toward each statement was gathered. 
an overall response 
This information was 
then transferred into tables for examination and 
interpretation. 
Chapter V gives a summary, conclusions, and 
recommendations for classroom teachers who instruct and 
evaluate the academic performance of EFE students 
integrated into regular academic programs at Smithfield 
High School. 
CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
The problem of the study was to determine how 
classroom teachers modify their instructional methods/ 
techniques for Education for Employment students 
integrated into regular academic programs at Smithfield 
High School. This chapter summarizes the study, draws 
conclusions based on the findings and research goals, and 
makes recommendations based on the findings. 
SUMMARY 
The study was conducted to find out what 
instructional styles are used to teach the Education for 
Employment learner in a regular classroom setting at 
Smithfield High School. Many academically and economically 
disadvantaged youth have been turned off by school. They 
appear to have low self-esteem, very little motivation, and 
apathy toward school. The success of the Education for 
Employment student will depend on how well teachers meet 
the needs of these students. By providing a variety of 
instructional methods to present program information as 
well as correlating these methods with the student's 
preferred learning style, 
between success and failure. 
one can make the difference 
In determining how classroom teachers modify their 






integrated into regular academic 
Smithfield High School, a questionnaire 
composed of 31 closed-form questions was sent to teachers 
who instruct EFE students at Smithfield High School in 
Smithfield, Virginia. The questionnaire was prepared using 
the Likert scaling technique. 
The questionnaires were distributed, responses were 
gathered and the data was processed. It was through the 
above stated procedures that the instructional methods/ 
techniques used by teachers who instruct EFE students in 
regular academic classes were determined. 
CONCLUSIONS 
From the findings of the study it was suggested that 
Smithfield High School teachers who instruct and evaluate 
the academic performance of EFE students determine 
curriculum modification by considering the following 
factors: 
(1) Students' reading and math levels 
(2) Students' prior grades 
<3> Students' pace of learning 
(4) Students' interest in subject matter 
(5) Difficulty of subject matter to be learned 
(6) Teacher's knowledge of and interest in content 
matter 
This evidence was supported by their responses of "always" 
and "often" as identified in Part II of this questionnaire 
located in Chapter 4, Findings. 
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It can also be concluded that Smithfield High School 
teachers are matching their instructional styles with the 
preferred learning styles of the EFE student. This is 
supported by the majority responses of "always" and "often" 
in Part I of the Questionnaire, Instructional Methods or 
Practices Used. This evidence suggests that Smithfield 
High School teachers are indeed correlating methods of 
instruction with an individual's most efficient and 
effective methods of learning. However, factors "seldom" 
or "never" considered when determining 
modifications included: 
(1) Students' IQ or SAT scores 
(2) Students' records 
(3) IEP's 
(4) Students' absenteeism 
curriculum 
(5) Teacher's use of 
peer tutoring 
individualized instruction or 
It can also be concluded that this study may be of 
more significance to teachers who are new with or without 
teaching experience, and who have never taken courses 
pertaining to "special needs" students. 
As a result of the survey, it can also be concluded 
that Smithfield Higb School teachers are 
following methods of instruction to 
using the 
modify their 
curriculum to meet the needs of the EFE student 
regular academic program: 
in a 
(1) Task analysis 
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(2) Small and large group interaction 
(3) Projects 
(4) Flexible grouping 
<S> "Hands on" learning 
(6) Use of guest speakers 
(7) Use of audiovisuals 
(8) Role playing activities 
These methods of instruction were supported by their 
responses of "always" and "often" located in Part II of the 
questionnaire. 
This information provided evidence that teachers use 
a variety of instructional methods or practices when 
instructing EFE students in regular academic classes at 
Smithfield High School, thus concluding that the study was 
valid. 
RECOMMENDATIONS 
Based on the results, observations and conclusions in 
this study, the researcher submits the following 
recommendations: 
(1) It is recommended that an inservice be conducted 
to provide assistance for teachers in the 
instruction and evaluation of special needs 
learners in the regular academic classroom. 
(2) It is recommended that a curriculum be provided 
to individual traditional programs where special 
needs learners preside. 
(3) It is recommended that EFE Coordinator act as a 
catalyst in identifying individual EFE students' 
learning styles and where the difficulties lie. 
Also, identify EFE students' strengths and 







a designed form 
these teachers 
tha~ is made 
of traditional 
It is recommended that 
secondary education majors 
core curriculum a special 
teaching academically 
disadvantaged youth. 
middle and upper level 
incorporate in their 
needs course to aid in 
and economically 
<S> It is recommended that new teachers be provided 
with a handbook outlining suggestions and helpful 
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(adopted from a model by Sarkees and Scott, 1984, pgs. 302-303) 
Instructions 
The following survey contains 31 questions. Please indicate 
the frequency of the instructional methods or practices used to 
teach Education for Employment disadvantaged students. Rank each 
instructional method or practice by circling the appropriate 
number according to the response scale. 
Response Scale 
Always occurs - happens constantly, all the time 
Often occurs - many times, frequently 
Weighted Value 
5 
Seldom occurs - rarely, infrequently 
Never occurs - at no time, to no degree 




If I have failed to list instructional methods or practices 
that you use in your classroom, please insert them at the end of 
the survey instrument. Thank you for your cooperation. 
PART I - Instructional Methods or Practices 
1 . 
2 . 
Do you treat each learner with the same degree 
of fairness? 
Do you introduce learners completely to your 
classroom and laboratory procedures and 
expectations? . 
3. Do you encourage learners to develop a sense of 
responsibility and pride in themselves and 
their work? . 
4. Do you deliver instruction and assignments in a 
. 5 4 3 2 1 
. 5 4 3 2 1 
. 5 4 3 2 1 
non-threatening manner? . . 5 4 3 2 1 
5 . Do you check to make sure that all learners are 
productively involved in classroom and 
laboratory activities? 5 4 3 2 1 
6. Do you provide flexible pacing of instruction and 
assignments to meet the needs of individual 
7. 
learners? . 5 4 3 2 1 
Do you provide frequent feedback to learners 
concerning their work and progress? . 5 4 3 2 1 
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8. Do you utilize positive reinforcement at all 
times? . 5 4 3 2 1 
9. Do you provide instruction at the appropriate 
level of each learner? 
10. Do you present the information in small, distinct 
5 4 3 2 1 
steps at the appropriate pace for each student? 5 4 3 2 1 
11. Do you attempt to maintain learner interest by 
matching instructional techniques to the 
identified learning styleCs) of students? 5 4 3 2 1 
12. Do you involve other personnel in a team approach 
to teaching? 5 4 3 2 1 
1 3 . Do you incorporate appropriate role models for 
learners (especially handicapped, disadvantaged, 
and limited English-speaking students)? 
14. Do you incorporate necessary resource personnel 
into your instructional plans (e.g., interpreters, 
5 4 3 2 1 
volunteers, bilingual tutors)? 5 4 3 2 1 
15. Do you make appropriate substitutions in assign-
ments to meet learner needs and strengths <e.g., 
substitute a project for a written. report)? 5 4 3 2 1 
16. Do you allow each learner enough time to finish 
an assignment with accuracy? 5 4 3 2 1 
17. Do you make certain that the learner has mastered 
one step in a process before proceeding to the 
next step? 5 4 3 2 1 
18. Do you provide learners and support personnel with 
course syllabus and/or outlines of planned 
instructional content and activities at the 
beginning of instruction? 
19. Do you provide a variety of aids when assigning 
reading material (e.g., provide enough time for 
silent reading assignments, high-interest low-
vocabulary reading materials, reading simul-
taneously with a taped version, listening to 
teacher/peer tutor/volunteer/resource person 
read aloud, listening to a paraphrased version 
of the material and following with charts, 
. 5 4 3 2 1 
printed material or diagram)? . . 5 4 3 2 1 
20. Do you organize instruction into self-contained 
units, modules, mini-courses? . . 5 4 3 2 1 
2 1 . Do you provide for in-class remediation <spend 
small amounts of time with individual students 
addressing problem areas requiring remediation 
when students are working on small-group or 
laboratory activities)? 
22. Do you design assignments to be completed outside 
the classroom/laboratory so they provide the 
necessary remedial help (e.g., community activity 
associated with a vocational student organization 
project, shadowing a worker on the job, involving 
parents in the remediation and reinforcement 
process>? . 
23. Do you encourage all learners, especially special 
needs learners, to become actively involved in 
vocational student organization activities 
(leadership development, interpersonal relation-
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5 4 3 2 1 
5 4 3 2 1 
ship skills, self-concept)? . 5 4 3 2 1 
PART II - Curriculum Modification 
24a. Do you take students' reading and math levels into 
consideration when determining curriculum 
modification and when instructing Education for 
Employment students? 5 4 3 2 1 
24b. Do you take prior grades into consideration when 
determining curriculum modification and when 
instructing Education for Employment students?. 5 4 3 2 1 
24c. Do you take IQ test scores into consideration when 
determining curriculum modification and when 
instructing Education for Employment students? . 5 4 3 2 1 
24d. Do you take standardized test scores into 
consideration when determining curriculum 
modification and when instructing Education for 
Employment students? 
24e. Do you take students' interest in subject matter 
into consideration when determining curriculum 
modification and when instructing Education for 
5 4 3 2 1 
Employment students? . 5 4 3 2 1 
24f. Do you take availability of resources into 
consideration when determining curriculum 
modification and when instructing Education for 
Employment students? . 5 4 3 2 1 
24g. Do you take teacher's knowledge and interest in 
subject into consideration when determining 
curriculum modification and when instructing 
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Education for Employment students? . 5 4 3 2 1 
24h. Do you take objectives identified in IEP into 
consideration when determining curriculum 
modification and when instructing Education for 
Employment students? . 5 4 3 2 1 
24i. Do you take students' pace of learning into 
consideration when determining curriculum 
modification and when instructing Education for 
Employment students? . 5 4 3 2 1 
24j. Do you take preferred learning styles of the 
students (auditory, visual, kinesthetic, 
psychomotor, or a blend of these skills) into 
consideration when determining curriculum 
modification and when instructing Education for 
Employment students? . 5 4 3 2 1 
24k. Do you take difficulty of subject matter to be 
covered into consideration when determining 
curriculum modification and when instructing 
Education for Employment students? . 5 4 3 2 1 
241. Do you take students' absenteeism into 
consideration when determining curriculum 
modification and when instructing Education for 
Employment students? . 5 4 3 2 1 
25a. Do you include large group interaction in your 
classroom? . 5 4 3 2 1 
25b. Do you include small group interaction 1n your 
classroom? . 5 4 3 2 1 
25c. Do you include individualized learning packages 
in your classroom? . 5 4 3 2 1 
25d. Do you include computer-assisted instruction (CAI> 
in your classroom? . 5 4 3 2 1 
25e. Do you include self-paced multimedia instructional 
packages < e . g . ' programmed learning> in your 
classroom? 5 4 3 2 
25f. Do you include peer tutoring in your classroom? 5 4 3 2 
25g. Do you include projects (classroom, laboratory, 
home) in your classroom? . 5 4 3 2 1 
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25h. Do you include practical, hands-on activities 
in your classroom? . 5 4 3 2 1 
25i. Do you include one-on-one instruction with 
students in your classroom? . 5 4 3 2 1 
25j. Do you include acceleration activities <e.g., 
independent study, assignments with outside 
resources) in your classroom? . . 5 4 3 2 1 
25k. Do you include activities to develop problem-
solving abilities <e.g., discovery learning) 
in your classroom? . 5 4 3 2 1 
251. Do you include task analysis <including the 
further breakdown of available tasks into subtasks 
and elements) in your classroom? . 5 4 3 2 1 
25m. Do you include flexible grouping in your 
classroom? . 5 4 3 2 1 
25n. Do you include visual aids (e.g., charts, posters, 
illustrations, models, transparencies) in your 
classroom? . 5 4 3 2 1 
250. Do you include audiovisual aids (movies, slides, 
filmstrips, video, radio, records) in your 
classroom? 5 4 3 2 1 
25p. Do you include guest speakers in your classroom?. 5 4 3 2 
25q. Do you include "exposure" activities (e.g., field 
trips) 5 4 3 2 1 
25r. Do you include student-teacher contracts in your 
classroom? 
25s. Do you include demonstrations in your classroom?. 
25t. Do you include simulation and role-playing 
activities 1n your classroom? 
25u. Do you include team teaching in your classroom? 
5 4 3 2 1 
5 4 3 2 
5 4 3 2 
5 4 3 2 
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Part III - Professional Development 
Please describe yourself by circling the appropriate response: 
26. Sex 
a. Male b. Female 
27. Age 
a. 20-25 f. 46-50 
b. 26-30 g. 51-55 
c. 31-35 h. 56-60 
d. 36-40 i • 61-65 
e. 41-45 j . over 65 





29. Academic preparation 
a. no degree 
b. Bachelor's Degree 
C • B. s. or B.A. plus 40 
d. Master's Degree 
e. advanced certificate 
f. Doctorate 
C. 6-15 
d. over 15 
hours 
30. Have you ever taken a special needs course in undergraduate 
or graduate work? 
a. yes b. no 
31. Do you plan to take a special 
recertification in the future? 
a. yes b. no 
needs course for 
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'I LIST OF TEACHERS SURVEYED 
Mrs. s. Barlow Mr. A. Jones 
Mr. T. Beverage Mrs. C. Matthews 
Mr. J. Bynum Ms. J . Meador 
Mrs. B. Carter Ms. A. Pencola 
Mrs. E. Copeland Ms. J. Piland 
Mr. J . Duell Ms. G. Quant 
Mrs. H. Edwards Mr. w. Riedel 
Mrs. G. Freeman Mrs. A. Russnow 
Mr. J. Fuller Ms. R. Simon 
Mrs. H. Hines Mrs. C. Smith 
Mr. K. Hinton Mr. J. Tenney 
Mrs. L. Horne Ms. s. Wallace 
Mrs. E. Johnson Mrs. J . Yeoman 
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May 31, 1988 
Dear 
I need your help! am conducting a research project to 
determine what instructional methods or practices are used and 
how curriculum is modified to meet the needs of Education for 
Employment students in your regular classes. 
If you have any of the 
listed on the following page 
it if you would take time to 
enclosed survey. Please 
mailbox by June 2, 1988. 
Education for Employment students 
in your program, I would appreciate 
read and respond to the items in the 
return the completed survey to my 
Thank you for your help in this study. If you would 
copy of my findings, please check the box on the survey. 
1 i ke a 
Enclosure 
Sincerely, 
Laura A. Perkinson 
Education for Employment 
Teacher Coordinator 













































. A few weeks ago, you were sent a survey concerning 
instructional methods or practices used by regular classroom 
teachers who instruct Education for Employment disadvantaged 
students integrated into regular academic programs at Smithfield 
High School. This is a reminder in case the survey has been set 
aside. Because my research covers such a small number of 
teachers, your input 1s critical to project validity. 
Please take a few minutes to complete the survey in the 




Laura A. Perkinson 
Education for Employment 
Teacher Coordinator 
